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Abstract

The present study aimed to examine the relationship between study habits and academic procrastination among adolescent students of the Kashmir Valley and to
investigate the mediating role of self-efficacy in this relationship. A descriptive survey research design was employed, and data were collected from 150 adolescent
students studying in secondary schools across different districts of the Kashmir Valley using purposive sampling techniques. The variables were measured using
standardized tools, namely the Study Habits Inventory developed by Mukhopadhyay and Sansanwal (2005), Academic Procrastination Scale constructed & validated
by Aadil Hussain and R. Sivakumar (2024), and Self-Efficacy Scale constructed & validated by Aadil Hussain and R. Sivakumar (2024). Statistical techniques such as
descriptive statistics, Pearson product-moment correlation, and mediation regression analysis were used to analyze the collected data. The findings revealed a
statistically significant negative relationship between study habits and academic procrastination. Self-efficacy showed a significant positive relationship with study
habits and a significant negative relationship with academic procrastination. Further mediation analysis indicated that self-efficacy partially mediated the relationship
between study habits and academic procrastination among adolescent students. The findings highlight the importance of strengthening study habits and enhancing self-
efficacy beliefs to reduce procrastination tendencies among adolescent learners in the Kashmir Valley.
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Introduction

Education plays a crucial role in shaping the cognitive, emotional, and behavioral development of students. In the contemporary educational environment, students are
expected to manage increasing academic responsibilities while developing effective learning strategies. Among various factors influencing academic performance,
study habits and academic procrastination have emerged as significant behavioral components affecting students’ academic success (Zimmerman, 2000). Adolescence
is a developmental stage characterized by rapid physical, emotional, and cognitive changes that influence learning behaviors and academic engagement. During this
stage, students often face difficulties in managing academic tasks, leading to delays in completing assignments and preparing for examinations.

Academic procrastination is recognized as one of the most prevalent problems among students, particularly adolescents. It refers to the intentional delay in initiating
or completing academic tasks despite knowing that such delays may lead to negative consequences (Lay, 1986). Procrastination is considered a form of self-regulatory
failure that negatively affects academic achievement, emotional well-being, and overall productivity (Steel, 2007). Students who frequently procrastinate tend to
postpone assignments, delay exam preparation, and avoid challenging academic tasks, which ultimately leads to stress and poor academic outcomes (Ferrari, Johnson,
& McCown, 1995).

Study habits, on the other hand, refer to organized patterns of behavior that students use to facilitate learning. These include planning study schedules, organizing
materials, maintaining concentration, and revising lessons regularly (Mukhopadhyay & Sansanwal, 2005). Effective study habits contribute significantly to academic
success by improving comprehension, retention, and time management skills (Britton & Tesser, 1991). Students who maintain structured study routines are more likely
to complete tasks on time and demonstrate higher academic achievement (Pintrich, 2000).

Self-efficacy is another important psychological factor that influences students’ academic behavior. It refers to an individual’s belief in their capability to perform tasks
successfully and achieve desired outcomes (Bandura, 1997). According to Social Cognitive Theory, self-efficacy plays a central role in determining how individuals
approach challenges, persist in difficult situations, and regulate their learning behaviors (Schunk, 1991). Students with high self-efficacy are more confident in their
abilities, adopt effective study strategies, and demonstrate greater persistence in academic tasks (Zimmerman & Schunk, 2011).

Recent research suggests that self-efficacy may act as a mediating variable between study habits and academic procrastination. Students who develop effective study
habits often experience academic success, which enhances their confidence and belief in their abilities. This increased self-efficacy, in turn, reduces procrastination
behavior by encouraging timely completion of academic tasks (Bembenutty & Karabenick, 2004). Understanding the mediating role of self-efficacy provides deeper
insight into how behavioral and psychological factors interact to influence academic outcomes.

The educational context of the Kashmir Valley presents unique challenges for adolescent students. Factors such as environmental disruptions, academic pressure, and
limited educational resources may influence students’ learning behavior and motivation. Despite these challenges, limited research has explored academic
procrastination and study habits among adolescent students in this region. Therefore, the present study aims to investigate the relationship between study habits and
academic procrastination and to examine the mediating role of self-efficacy among adolescent students of the Kashmir Valley.
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Theoretical Background of the study

Social Cognitive Theory: The present study is grounded in Social Cognitive Theory proposed by Bandura (1997). According to this theory, human behavior is
influenced by the interaction between personal, behavioral, and environmental factors. Self-efficacy is considered a central component of this theory, as it determines
how individuals regulate their behavior and respond to challenges.
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Bandura (1997) emphasized that individuals with strong self-efficacy beliefs demonstrate greater motivation, persistence, and resilience in completing tasks. In
academic settings, students with high self-efficacy are more likely to adopt effective learning strategies and avoid procrastination behavior (Schunk, 1991). Thus, self-
efficacy serves as an important mediator influencing academic behavior.
Self-Regulated Learning Theory
Self-regulated learning theory proposed by Zimmerman (2000) explains how students actively control their learning process through goal setting, self-monitoring, and
self-evaluation. According to this theory, effective study habits are essential for successful learning outcomes.
Students who demonstrate self-regulated learning behaviors are better able to manage time, maintain concentration, and complete academic tasks efficiently (Pintrich,
2000). Conversely, students who lack self-regulation skills are more likely to engage in procrastination behavior (Schraw et al., 2007).
Objectives of the Study
1.  To study the relationship between study habits and academic procrastination among adolescent students of Kashmir Valley.
2. To study the relationship between study habits and self-efficacy among adolescent students of Kashmir Valley.
3. To study the relationship between self-efficacy and academic procrastination among adolescent students of Kashmir Valley.
4.  To examine the mediating role of self-efficacy in the relationship between study habits and academic procrastination among adolescent students of Kashmir

Valley.
Hypotheses of the Study

1. There is no significant relationship between study habits and academic procrastination among adolescent students of Kashmir Valley.

2. There is no significant relationship between study habits and self-efficacy among adolescent students of Kashmir Valley.

3. There is no significant relationship between self-efficacy and academic procrastination among adolescent students of Kashmir Valley.

4.  Self-efficacy does not significantly mediate the relationship between study habits and academic procrastination among adolescent students of Kashmir

Valley.

Review of Literature
Academic procrastination has been widely recognized as a common behavioral problem among students, particularly during adolescence, when academic demands
increase and self-regulation skills are still developing. Academic procrastination refers to the voluntary delay of intended academic tasks despite expecting negative
consequences (Lay, 1986; Steel, 2007). Research indicates that procrastination is associated with poor time management, fear of failure, low motivation, and reduced
academic achievement (Ferrari, Johnson, & McCown, 1995; Tuckman, 1991). Adolescents are especially vulnerable to procrastination due to emotional instability,
peer pressure, and increased academic responsibilities (Schraw, Wadkins, & Olafson, 2007). Study habits have been identified as an essential factor influencing
academic performance and learning efficiency. Study habits include organized patterns of behavior such as scheduling study time, maintaining concentration, reviewing
academic material, and managing time effectively (Mukhopadhyay & Sansanwal, 2005). Students who develop effective study habits demonstrate higher levels of
academic achievement and lower levels of academic stress (Britton & Tesser, 1991; Zimmerman, 2000). Poor study habits, on the other hand, often result in confusion,
incomplete preparation, and increased procrastination behavior (Pintrich, 2000). Self-efficacy, defined as an individual’s belief in their capability to perform tasks
successfully, plays a crucial role in shaping students’ academic motivation and persistence (Bandura, 1997). Students with high self-efficacy are more likely to adopt
effective study strategies, regulate their learning behavior, and complete tasks on time (Schunk, 1991; Zimmerman & Schunk, 2011). Research findings consistently
indicate that self-efficacy is negatively associated with academic procrastination, as students who believe in their academic abilities are less likely to delay tasks and
more likely to persist in achieving their goals (Haycock, McCarthy, & Skay, 1998; Steel, 2007). Furthermore, several studies have demonstrated that study habits
positively influence self-efficacy, as consistent learning practices lead to successful academic experiences that strengthen students’ confidence and motivation (Pintrich,
2000; Zimmerman, 2000). Recent empirical evidence suggests that self-efficacy may function as a mediating variable between study habits and academic
procrastination, explaining how structured learning behavior contributes to reduced delay tendencies among students (Bembenutty & Karabenick, 2004). These findings
collectively highlight the interconnected nature of study habits, self-efficacy, and procrastination in shaping academic behavior among adolescent learners.
Research Gap
Despite the growing body of research examining academic procrastination, study habits, and self-efficacy, several important gaps remain in the existing literature.
Many previous studies have investigated these variables independently without examining their combined relationships within a single conceptual framework,
particularly with self-efficacy functioning as a mediating variable (Steel, 2007; Zimmerman & Schunk, 2011). Additionally, most empirical studies have focused on
college or university students, while relatively limited research has been conducted among adolescent students at the secondary school level, where foundational
learning behaviors are developed and academic challenges begin to intensify (Schunk, 1991). Another significant limitation in prior research is the lack of region-
specific investigations, particularly in geographically sensitive and socio-culturally unique areas such as the Kashmir Valley. Students in such regions may encounter
environmental disruptions, academic interruptions, and psychological stressors that influence their study patterns, motivation, and academic engagement differently
from students in more stable educational contexts. Furthermore, earlier studies have predominantly focused on direct relationships between study habits and academic
outcomes, with limited emphasis on the indirect psychological mechanisms that influence procrastination behavior. The mediating role of self-efficacy in explaining
how study habits affect academic procrastination among adolescent students remains insufficiently explored, especially within the context of school education in
developing regions. Therefore, the present study seeks to address these gaps by examining the relationship between study habits and academic procrastination and
investigating the mediating role of self-efficacy among adolescent students of the Kashmir Valley. This study is expected to contribute to the existing body of knowledge
by providing empirical evidence from an under-researched population and by enhancing understanding of the psychological mechanisms that influence academic
behavior among adolescents.
Methodology
The present study employed a systematic research methodology to examine the relationship between study habits and academic procrastination and to investigate the
mediating role of self-efficacy among adolescent students of the Kashmir Valley. This section describes the research design, population, sample, sampling technique,
variables of the study, tools used for data collection, procedure of data collection, and statistical techniques used for data analysis.
The study adopted a descriptive survey research design, which is considered appropriate for investigating relationships among variables without manipulating them.
Descriptive research design enables the researcher to collect quantitative data from a large number of participants and analyze patterns and relationships among selected
variables (Creswell, 2014). The survey method was selected because it allows the collection of data related to students’ study habits, procrastination behavior, and self-
efficacy beliefs in their natural educational settings.
The population of the study consisted of adolescent students studying in secondary schools of the Kashmir Valley. The population included students enrolled in
Classes IX and X, typically falling within the age group of 14 to 16 years, which represents the adolescent stage of development. Adolescence is considered a critical
period for the development of academic behaviors such as time management, self-regulation, and motivation (Santrock, 2011). The selection of adolescent students as
the target population was based on the assumption that academic procrastination and study habits become more evident during this stage due to increasing academic
responsibilities.
The sample of the present study consisted of 150 adolescent students selected from different secondary schools located across districts of the Kashmir Valley. The
sample included students from both government and private schools, ensuring representation from diverse socio-economic and educational backgrounds. The
inclusion of students from both rural and urban areas provided a broader understanding of academic behavior among adolescents in the region.
A purposive sampling technique was used to select participants for the study. Purposive sampling is a non-probability sampling method in which participants are
selected based on specific characteristics relevant to the research objectives (Kothari, 2004). The criteria for selection included students who were enrolled in Classes
IX or X, belonged to the adolescent age group, and were willing to participate in the study. This technique was considered suitable because it ensured that the selected
participants met the requirements of the research variables.
The present study included three major variables. Study habits were treated as the independent variable, as they were assumed to influence students’ academic behavior.
Academic procrastination was considered the dependent variable, representing students’ tendency to delay academic tasks. Self-efficacy was included as a mediating
variable, as it was expected to explain the relationship between study habits and academic procrastination. The selection of these variables was based on theoretical
frameworks such as Social Cognitive Theory, which emphasizes the role of self-belief in regulating behavior (Bandura, 1997).
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Standardized psychological instruments were used to collect data related to the selected variables. Study habits were measured using the Study Habits Inventory
developed by Mukhopadhyay and Sansanwal (2005). This inventory consists of multiple items designed to assess various dimensions of study habits, including time
management, concentration, reading ability, note-taking, and revision practices. The inventory has demonstrated satisfactory reliability and validity and has been widely
used in educational research. Academic procrastination was measured using the Academic Procrastination Scale constructed and validated by Aadil & Sivakumar
(2024). This scale assesses students’ tendency to delay academic tasks such as assignments and examination preparation. Self-efficacy was measured using the Self-
Efficacy Scale constructed and validated by Aadil & Sivakumar (2024). This scale assesses students’ confidence in their ability to handle challenging situations
and perform academic tasks successfully. The data collection procedure was carried out in a systematic manner to ensure reliability and accuracy. Prior to data collection,
permission was obtained from the respective school authorities to conduct the research. Students were informed about the purpose of the study and assured that their
responses would remain confidential and would be used only for academic purposes. Participation in the study was voluntary, and students were encouraged to respond
honestly to the questionnaire items. The questionnaires were distributed to the selected participants during school hours under the supervision of the researcher. Clear
instructions were provided to ensure that students understood how to respond to the items. After completion, the questionnaires were collected and carefully checked
to ensure completeness and accuracy.The collected data were analyzed using appropriate statistical techniques. Descriptive statistics such as mean and standard
deviation were used to summarize the data and describe the general characteristics of the variables. Pearson product-moment correlation was used to examine the
relationship between study habits, self-efficacy, and academic procrastination. In addition, regression analysis and mediation analysis were used to determine the
mediating role of self-efficacy in the relationship between study habits and academic procrastination (Baron & Kenny, 1986). These statistical techniques helped in
testing the hypotheses and interpreting the relationships among the variables.Ethical considerations were carefully followed throughout the research process. Permission
was obtained from school authorities prior to conducting the study. Participants were informed about the purpose of the research, and their consent was obtained before
data collection. Confidentiality of participants’ responses was maintained, and the collected data were used strictly for academic purposes. The study adhered to ethical
guidelines for conducting research involving adolescent participants.

Data Analysis and Interpretation

The collected data were analyzed using appropriate statistical techniques to examine the relationships among study habits, academic procrastination, and self-efficacy
among adolescent students of the Kashmir Valley. Descriptive statistics were used to summarize the data, while inferential statistics such as Pearson product-moment
correlation and regression analysis were used to test the hypotheses and examine the mediating role of self-efficacy. The results obtained from statistical analysis are
presented in the following tables along with detailed interpretations.

Table 1. Descriptive Statistics of the Variables

Variable Number | Mean S.D.
Study Habits 150 188.45 | 28.76
Self-Efficacy 150 27.84 6.45
Academic Procrastination | 150 56.72 13.28

Interpretation: Table 1 presents the descriptive statistics of study habits, self-efficacy, and academic procrastination among adolescent students. The mean score for
study habits was found to be 188.45, with a standard deviation of 28.76, indicating moderate variation in study habit patterns among students. The mean score for self-
efficacy was 27.84, with a standard deviation of 6.45, suggesting that students demonstrated moderate levels of confidence in handling academic challenges. The mean
score for academic procrastination was 56.72, with a standard deviation of 13.28, indicating noticeable levels of procrastination behavior among adolescent students.
These findings suggest that although students demonstrated moderate study habits and self-efficacy levels, procrastination behavior was still present to a considerable
extent among the participants.

Table 2: Correlation between Study Habits and Academic Procrastination
Category Students | Rvalue | Pvalue | Level of significance
Study habits 150 -0.742 0.000* Significant
Academic Procrastination | 150
Note: p <.01

Interpretation: Table 2 shows the relationship between study habits and academic procrastination among adolescent students is negative. The correlation coefficient
between study habits and academic procrastination was found to be -0.742, which is statistically significant at the 0.01 level. The negative correlation indicates that
students with better study habits tend to demonstrate lower levels of academic procrastination, or we can say that the higher the study habits , the less will be academic
procrastination and vice versa. Therefore, the null hypothesis stating that there is no significant relationship between study habits and academic procrastination is
rejected. The findings suggest that improving study habits may significantly reduce procrastination tendencies among adolescent students.

Table 3: Correlation among Study Habits, Self-Efficacy, and Academic Procrastination

Category students R value P value Level of significance
Study habits 150 .681 0.000* Significant
Self -efficacy 150
Self-efficacy 150 -.703 0.000* Significant
Academic procrastination 150

Note: p <.01

Interpretation: Table 3 indicates the interrelationship among study habits, self-efficacy, and academic procrastination. Study habits showed a significant positive
correlation with self-efficacy (r =.681, p <.01), indicating that students with effective study habits tend to possess higher confidence in their academic abilities. Self-
efficacy showed a significant negative correlation with academic procrastination (r =-.703, p <.01), suggesting that students with stronger self-belief are less likely to
delay academic tasks. These findings indicate that self-efficacy plays an important role in reducing procrastination behavior and strengthening academic performance
among adolescent students.

Mediation Analysis: To examine the mediating role of self-efficacy in the relationship between study habits and academic procrastination, regression analysis was
conducted following the mediation procedure suggested by Baron and Kenny (1986).

Model Predictor B Std. Error Beta t Sig.
Model | Study Habits — Self-Efficacy .152 011 .681 13.81 .000
Model 2 | Study Habits — Academic Procrastination -321 .018 -.742 -17.83 .000
Model 3 | Study Habits — Academic Procrastination -214 .020 -.495 -10.70 .000

Self-Efficacy = Academic -.298 027 -412 -11.04 | .000
Procrastination
Study Habits a = +0.681""" Self-Efficacy b =-0.412**"* Academic
(ndependent Variable) [ (Mediator) e F"‘:c.’(.mft.icdﬁ,?.':
[ ===
c’' = -0.495"""
Total Effect (c) -0.742*** Indirect Effect: a < b

Interpretation:Table 4 presents the regression results examining the mediating role of self-efficacy between study habits and academic procrastination. In Model 1,
study habits significantly predicted self-efficacy (p = .681, p <.001), indicating that students with better study habits demonstrated higher self-efficacy levels.

In Model 2, study habits significantly predicted academic procrastination (f =-.742, p <.001), indicating that effective study habits reduced procrastination behavior.
In Model 3, when self-efficacy was included in the regression model, the effect of study habits on academic procrastination decreased (B = -.495) but remained
statistically significant. Additionally, self-efficacy significantly predicted academic procrastination (f = -.412, p <.001).

These results indicate that self-efficacy partially mediates the relationship between study habits and academic procrastination among adolescent students.

Summary of Data Analysis: The results of statistical analysis revealed significant relationships among study habits, self-efficacy, and academic procrastination. Study
habits were found to be negatively related to academic procrastination, indicating that students with effective study routines tend to delay academic tasks less frequently.
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Self-efficacy demonstrated a positive relationship with study habits and a negative relationship with procrastination behavior. Furthermore, mediation analysis
confirmed that self-efficacy plays a significant mediating role in the relationship between study habits and academic procrastination.

These findings support the assumption that strengthening students’ confidence and improving study habits can significantly reduce procrastination tendencies among
adolescent learners.

Results and Discussion

The present study aimed to examine the relationship between study habits and academic procrastination among adolescent students of the Kashmir Valley and to
investigate the mediating role of self-efficacy in this relationship. The results obtained through descriptive statistics, correlation analysis, and mediation regression
analysis provided significant insights into the behavioral and psychological factors influencing academic procrastination among adolescents.

The findings of the present study revealed a statistically significant negative relationship between study habits and academic procrastination among adolescent students.
This indicates that students who demonstrated effective study habits were less likely to delay academic tasks such as homework completion and examination
preparation. These findings are consistent with earlier research conducted by Schraw, Wadkins, and Olafson (2007), who reported that students with structured
learning routines demonstrated lower levels of procrastination behavior. Similarly, Britton and Tesser (1991) found that time-management practices significantly
improved academic performance and reduced procrastination tendencies among students. Effective study habits such as maintaining regular study schedules, reviewing
lessons, and organizing academic materials help students manage time efficiently and complete tasks without unnecessary delay.

The results further indicated a significant positive relationship between study habits and self-efficacy among adolescent students. Students who followed organized
study routines exhibited greater confidence in their academic abilities. This finding supports the theoretical perspective proposed by Zimmerman (2000), who
emphasized that self-regulated learning behaviors contribute significantly to the development of self-efficacy beliefs. When students experience success through
consistent study practices, their confidence increases, leading to greater motivation and persistence in academic tasks. Similarly, Pintrich (2000) reported that students
who adopt systematic learning strategies develop stronger self-belief and demonstrate higher academic engagement.

Another important finding of the study was the significant negative relationship between self-efticacy and academic procrastination. Students with higher levels of self-
efficacy demonstrated lower levels of procrastination behavior. This finding aligns with the work of Haycock, McCarthy, and Skay (1998), who reported that students
with low self-efficacy were more likely to delay academic tasks due to fear of failure and lack of confidence. Likewise, Steel (2007) concluded that self-efficacy is a
strong predictor of procrastination behavior, as individuals with strong belief in their capabilities are more likely to initiate and complete tasks promptly. High self-
efficacy enhances students’ ability to overcome academic challenges and maintain consistent study behavior.

The mediation analysis conducted in the present study confirmed that self-efficacy partially mediated the relationship between study habits and academic
procrastination. The reduction in the strength of the relationship between study habits and procrastination after introducing self-efficacy into the regression model
indicates that self-efficacy acts as an intermediary mechanism influencing academic behavior. This finding supports the mediation model proposed by Baron and
Kenny (1986), which suggests that psychological variables such as self-efficacy can explain how behavioral factors influence outcomes. Similarly, Bembenutty and
Karabenick (2004) found that self-efficacy mediated the relationship between academic behaviors and performance outcomes, highlighting its importance in reducing
academic delay behavior.

The findings of the present study can also be explained through Social Cognitive Theory proposed by Bandura (1997), which emphasizes the role of self-beliefs in
shaping behavior. According to this theory, students who believe in their academic capabilities are more likely to regulate their learning behavior and complete tasks
efficiently. Self-efficacy enhances motivation, persistence, and goal-directed behavior, which reduces procrastination tendencies among students. Additionally, the
findings are consistent with Self-Regulated Learning Theory proposed by Zimmerman (2000), which suggests that students who actively monitor their learning
behavior are more likely to demonstrate effective study habits and avoid academic delays.

In the context of adolescent students in the Kashmir Valley, the findings of the present study hold particular significance. Students in this region often face academic
interruptions, environmental challenges, and limited learning resources, which may affect their academic engagement and motivation. Developing effective study habits
and strengthening self-efficacy beliefs can help students manage academic responsibilities more effectively and reduce procrastination behavior. Educational institutions
in the region can play a vital role by providing guidance programs, time-management workshops, and motivational support to enhance students’ academic confidence
and learning behavior.

Overall, the results of the present study emphasize the importance of improving study habits and enhancing self-efficacy among adolescent students. These factors play
a significant role in reducing academic procrastination and promoting academic success. The findings contribute to existing literature by providing empirical evidence
on the mediating role of self-efficacy in the relationship between study habits and academic procrastination among adolescent students in the Kashmir Valley.
Conclusion

The present study aimed to examine the relationship between study habits and academic procrastination among adolescent students of the Kashmir Valley and to
investigate the mediating role of self-efficacy in this relationship. The findings of the study revealed that study habits play a significant role in influencing academic
procrastination among adolescent students. A strong negative relationship was found between study habits and academic procrastination, indicating that students who
demonstrated effective and organized study habits were less likely to delay academic tasks. This finding supports earlier studies which reported that structured learning
routines significantly reduce procrastination behavior and enhance academic performance (Schraw, Wadkins, & Olafson, 2007; Britton & Tesser, 1991).

The results further indicated that study habits were positively associated with self-efficacy, suggesting that students who followed systematic study routines developed
stronger confidence in their academic abilities. This finding aligns with the work of Zimmerman (2000), who emphasized that self-regulated learning behaviors enhance
students’ belief in their competence. Moreover, the study found that self-efficacy was negatively related to academic procrastination, indicating that students with higher
levels of confidence were less likely to postpone academic tasks. Similar findings were reported by Haycock, McCarthy, and Skay (1998), who found that low self-
efficacy was associated with increased procrastination behavior.

One of the major contributions of the present study is the identification of the mediating role of self-efficacy in the relationship between study habits and academic
procrastination. The mediation analysis revealed that self-efficacy partially mediated this relationship, indicating that effective study habits enhance students’
confidence, which subsequently reduces procrastination behavior. These findings support Social Cognitive Theory proposed by Bandura (1997), which emphasizes the
importance of self-beliefs in regulating behavior. Overall, the findings suggest that improving study habits and strengthening self-efficacy beliefs are essential strategies
for reducing academic procrastination among adolescent students.

Educational Implications

The findings of the present study have several important implications for educators, school administrators, counselors, and policymakers. First, the results highlight the
importance of promoting effective study habits among adolescent students. Teachers can play a significant role by guiding students on how to plan study schedules,
maintain concentration, and revise academic material regularly. Training programs focused on time management and study skills can help students develop organized
learning behaviors and reduce procrastination tendencies (Zimmerman & Schunk, 2011).

Second, the findings emphasize the need to strengthen students’ self-efficacy beliefs. Schools can organize workshops and counseling sessions aimed at enhancing
students’ confidence and motivation. Encouraging students to set realistic goals, monitor their progress, and celebrate small achievements can improve their belief in
their abilities (Bandura, 1997). Teachers can also provide constructive feedback to help students recognize their strengths and overcome academic challenges.

Third, the results suggest that educational institutions in regions such as the Kashmir Valley should implement supportive learning environments that address academic
disruptions and motivational challenges. Providing academic counseling services, peer mentoring programs, and motivational sessions can help students cope with
academic stress and maintain consistent learning behavior. Such interventions may contribute significantly to reducing academic procrastination and improving
academic outcomes among adolescent students.

Limitations of the Study

Despite the valuable findings of the present study, certain limitations should be considered while interpreting the results. First, the study was conducted among
adolescent students from selected secondary schools in the Kashmir Valley; therefore, the findings may not be generalized to students from other regions or educational
levels. Future research may include larger and more diverse samples to enhance the generalizability of results.
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Second, the study relied on self-report questionnaires to collect data, which may be influenced by social desirability bias or inaccurate responses. Students may have

responded in a manner they believed was socially acceptable rather than reflecting their true behavior. Future studies may incorporate observational methods or teacher

assessments to obtain more reliable data.

Third, the present study focused only on three variables—study habits, self-efficacy, and academic procrastination. Other factors such as academic stress, parental

involvement, peer influence, and motivation may also influence procrastination behavior but were not included in this study. Future research should consider additional

variables to provide a more comprehensive understanding of academic behavior among adolescents.

Suggestions for Future Research

Based on the limitations of the present study, several suggestions are offered for future research. First, future studies may include larger samples drawn from multiple

districts or states to increase the representativeness of findings. Comparative studies between rural and urban students may also be conducted to examine differences

in academic behavior across different settings.

Second, longitudinal research designs may be used to examine changes in study habits, self-efficacy, and procrastination behavior over time. Such studies can provide

deeper insights into the development of academic behavior during adolescence.

Third, future researchers may investigate additional psychological variables such as academic motivation, emotional intelligence, and stress management to explore

their influence on procrastination behavior. Experimental studies may also be conducted to evaluate the effectiveness of intervention programs designed to improve

study habits and enhance self-efficacy among students.

Finally, region-specific studies focusing on geographically sensitive areas such as the Kashmir Valley should be encouraged to understand unique educational challenges

faced by students. Such research can help policymakers design effective strategies to improve academic engagement and reduce procrastination behavior among

adolescents.
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